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Rationale for Today’s Professional Learning Experience

The concept of student-centred learning underpins this Professional Learning Experience. Teaching,
Learning, Assessment and Reporting are all connected and all influence each other in creating a learning
experience that meets the needs and context of our students.

The approach to designing this experience follows the principles of Universal Design for Learning (UDL), a
framework which allows us to optimise teaching and learning for all through multiple means of

representation, multiple means of expression and multiple means of engagement.
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The Power of Protocols

Let’s consider how we want to work together today.

Further supports on establishing ways of working together as an MFL department can be found on
www.jct.ie. Some of these quotes may prompt your discussion:

1) “In their transparency, protocols teach us habits that we wish we already had: to take the time to
listen and notice, to take time to think about what we want to say, to work without rushing, to speak
less (or speak up more), to give and receive graciously both forthright praise and forthright critique.
[...] Some of them force the raising of questions, the suspension of judgement, and the withholding

of response — all of these useful to learning at certain times” (McDonald et al, 2013, p. 7).

“So much of our knowledge of practice is tacit and becomes subject to critique only when we reflect
on it in the company of others” (McDonald et al, 2013, p. 4).

“Given trust, a group of individuals can learn from one another and their work together even when
the work creates discomfort — as work involving worthwhile learning often does” (McDonald et al,
2013, p. 14).

“Teachers identify and engage in CPD that develops their own practice, meets the needs of students
and the school, and enhances collective practice” (Looking at Our School, 2016, p. 20).

“Teachers view collaboration as a means to improve student learning and to enhance their own
professional development. They engage in constructive collaborative practice, and in collaborative
review of practice” (Looking at our School, 2016, p. 20).



http://www.jct.ie/

Assessment in Junior Cycle MFL: Placing Students at the Centre

The most significant change in the new Junior Cycle is in the area of assessment. There is a substantial body
of research evidence to show that educational outcomes for students can be improved by broadening the
approach to assessment. There is also a recognition that no single assessment event can provide evidence
of the full range of student achievement. All assessment in Junior Cycle, formative or summative, moment-
in-time or ongoing, SEC, NCCA or teacher-designed, should have as its primary purpose, the support of
student learning.

Ongoing classroom assessment practices are of crucial importance in supporting student learning and
promoting student achievement. Ongoing assessment involves practice that is both formative and
summative. Formative assessment, complemented by summative assessment, will be a key feature of the
new Junior Cycle (Framework for Junior Cycle, 2015, p. 35).

State-Certified
Examination

Ongoing Assessments

Ongoing assessments,
An externally assessed exam including routine teacher-

of no more than two hours designed tasks and tests
which assesses a number of
learning outcomes

The
Assessment Task student
at the
centre

Classroom-Based
A written task completed Assessment 1
by students during class

time and sent to SEC for

Oral Communication in

the Target Language
marking as part of the

state-certified
Classroom-Based

examination
Assessment 2

3 Pieces from the Student
Language Portfolio

“Inclusive assessment refers to the design and use of fair and effective assessment methods and practices
that enable all students to demonstrate to their full potential what they know, understand and can do”
(Hockings, 2010, p.34).




Guiding Questions When Creating Effective Assessments

We aim for an assessment which is reliable, fair, valid, feasible and supports teaching and learning. The
following guiding questions may support you when creating an assessment. They are not prescriptive or
exhaustive and will be a starting point when planning for assessment as an MFL department.

Am | assessing learning outcomes from the MFL
specification?

How does this assessment support student learning?
Am | assessing the skills | hope to foster?

Learning-Focused

Is this assessment going to help students communicate in

Relevant the target language?

. - Are the criteria for success consistent for all students?
Reliable ) )
- Are the instructions clear to the students?

- Am | giving all students the opportunity to demonstrate
their learning to their full potential?

- Do students know what is expected of them?
- Are the criteria for success clear?

Transparent

The above questions have been adapted from Brown, D. and Abeywickrama, 2010.




Creating Effective Assessments

The Junior Cycle places a strong emphasis on assessment as part of the learning process. This approach
requires a more varied approach to assessment in ensuring that the assessment method or methods chosen
are fit for purpose, timely and relevant to the students (MFL Specification, p. 18).

Consider the guiding questions on effective MFL assessments above and discuss them with reference to
the three principles below.




Reflective Practice

Reflective practice is recognised as a key cornerstone of teacher professional development. The lenses

through which we reflect today are based on Brookfield’s lenses of reflective practice (Brookfield, S.

(2017). Becoming a Critically Reflective Teacher). He argues for the importance of critical reflection and
offers four lenses through which to reflect:

1. Our Autobiographies as Learners and Teachers (self-review) — Our own experiences as learners can
influence our behaviour as teachers and an ability to use our autobiographical lens will enable us to
identify these personal drivers and therefore review our practices. We can begin to see our practice
from the point of view of what our students experience.

Our Students’ Eyes (student review) — Seeing ourselves through students' eyes provides valid and
reliable evidence for our practices as teachers and in particular how and what students are learning.
Are students interpreting and learning in the way we anticipated?

Our Colleagues’ Experiences (peer review) — Sharing conversations about our teaching with trusted
colleagues and their perceptions and experiences of what we do can yield useful insights.

4. Theoretical Literature (benchmarking) — Literature and research can help us to describe and
understand our practice by offering multiple perspectives on familiar situations.

Discuss how each lens might support our practice as teachers.




Reflecting on the Classroom-Based Assessment Process: CBA 1

Carousel Activity:
Reflect on your experience of the Classroom-Based Assessment 1 process using the prompt at your
table

Share with your group: one thing that went well and one thing you would do differently
Rotate to the next table and repeat the process.

What went well?

Even better if?

Reflecting on the Classroom-Based Assessment Process: Through the Students’ Eyes

Watch the video of students sharing their experience of the Classroom-Based Assessment 1 and note
your thoughts.




Reflection Moment: Feedback on Classroom-Based Assessment 1

“While the Classroom-Based Assessment is summative, it has a formative value and should be used as a tool
to provide feedback to teachers, students and parents on student progress and learning” (Assessment
Guidelines, p. 20).

What? How? When?

Feedback referred to the
Features of Quality.

Students reflected on their
feedback.

Students were encouraged to
think about what they have
learned and how they learned it.

Students were encouraged to
plan the next steps in their
learning.

Achievements were reported on
to students.

Students' achievements were
reported on to

parents/guardians.




The Guiding Principles of Effective Reporting

Encourage authentic
engagement with
parents

Be sensitive to self-esteem
and general wellbeing of
students and take an
inclusive approach

Provide opportunities for
students through feedback
to reflect on their learning

o . . . Value the
Provide information Working with the professional
on a broad range of

achievement guiding principles of judgement of
teachers

reporting

Clearly communicate Use the language of

students' progress in learning to provide
learning effective feedback

~— Be manageable and /

not take time away
from teaching and
learning

https://www.ncca.ie/media/3396/reporting-booklet.pdf



https://www.ncca.ie/media/3396/reporting-booklet.pdf

The Student Language Portfolio: Supporting Student Learning

Over the three years of Junior Cycle, each student

develops a language portfolio. The student language JuniorCYCLE  Modern Foreign Languages Learning Outcomes

portfolio focuses on the process of language learning and

places the learner at the centre of teaching, assessment
and learning.

It provides the MFL student with an opportunity to set
personal learning goals across the five skills in strand one,
to engage with and reflect on their language learning as
outlined in strand two and to develop and document their
sociocultural awareness, thereby supporting the learning
outcomes in strand three. Using the student language
portfolio supports formative assessment in the MFL classroom and facilitates students in showcasing their
language-learning achievements (MFL Specification, p. 21).

Key Features of a Student Language Portfolio

The student language portfolio will include a broad range of items, such as written texts, projects, audio-
visual materials, learning logs, student reflections and learning goals. It is recognised that in this context the
student’s created texts may be presented in different formats—handwritten, digital, multi-modal, and so
on.

Consider the Student Language Portfolios and discuss the essential key features.




Effective Feedback

“The most powerful single moderator that enhances achievement is feedback. This does not mean using

many tests and providing over-prescriptive directions. It means providing information about how and why

the student understands and misunderstands, and what directions the student must take to improve” (John
Hattie, Influences on Student Learning, Inaugural Lecture at the University of Auckland, 1999).

Feedback is critical to improving learning as it both influences students’ motivation to learn and their ability

to do so.
Effective Feedback:

Focuses on the quality of the student work
Relates to agreed success criteria

Identifies success and achievement
Indicates suggestions for improvement
Prompts student thinking

Allows time for improvement to take place.

Feedback includes telling students what they have done well and what they need to do to improve. It also
includes reminding students of what they were aiming to achieve (the learning intentions). Finally, high
quality feedback is always given against explicit and agreed criteria for success (adapted from Focus on
Learning; Formative Feedback, NCCA, 2015).

Discuss whether the feedback given is effective.




Effective Feedback in Action

Complete the task.

Provide feedback on the task.

Reflect on the feedback you received; does it move your learning forward?




Reflecting on My Practice: Student Reflection in My Classroom

During the reporting process an important way of reducing how much the teacher
needs to record is by involving students in reflecting about their learning and
asking them to record their self-assessment of significant learning moments in
their notebooks or portfolios (Ongoing Reporting for Effective Teaching and Ongoing repo; 9f°f

effective teaching and
Learning, NCCA, p. 28). learning

| allow time for students to reflect on
their progress at the end of a lesson/
set of lessons.

| encourage students to think about
what they have learned and how they
learned it.

| encourage students to plan the next
steps in their learning.

| provide questions and tools to help
students reflect on their learning.

| provide opportunities for students to
self-assess as part of the reflective
process.

| allow time for students to reflect on
feedback that they receive from me
and their peers.

Adapted from Ongoing Reporting for Effective Teaching and Learning, NCCA, 2015.




Reflecting Through the Theoretical Lens: Placing Students at the
Centre

David Little is Associate Professor Emeritus and Fellow Emeritus at Trinity
College, Dublin. He has been a regular contributor to the Council of Europe’s
language education projects since the 1980s. In 2010, the National University
of Ireland awarded him an honorary doctorate in recognition of his
contribution to language education in Ireland and further afield.

In this interview, Professor Little describes a learning-centred language

classroom. The recording can be accessed in the Resources Section of our website.

Watch the extract and answer the corresponding questions.




The Learning-Centred Classroom

Consider how a learning-centred classroom supports the Key Skills and the Principles of Junior Cycle Education.

Developing my understanding and
enjoyment of words and language

Reading for enjoyment and with
critical understanding

Writing for different purposes

Expressing ideas clearly and
accurately

Developing my spoken language

Exploring and creating a variety of
texts, including multi-modal texts

Knowing myself
Making considered decisions

Setting and achieving
personal goals

Being able to reflect on my own learning
Using digital technology to manage

Using language

Using numbers

Listening and expressing myself
Performing and presenting
Discussing and debating

Using digital technology
to communicate

myself and my learning

BEING
LITERATE
Being healthy and

MANAGING physically active
Sl Being social

Being safe
Being spiritual

Being confident

i Y Being positive about
Developing good WITH K E |earn%n:

relationships and dealing

withiconflict Being responsible, safe
i s I{I LL s STAYING and ethical in using
Co-operating eEgI

Respecting difference

Contributing to making
the world a better place

Learning with others

Working with others
through digital
technology

Imagining

Exploring options and alternatives
Implementing ideas and taking action
Learning creatively

Stimulating creativity using digital
technology

digital technology

MANAGING  Being curious
INFORMATION : .
& THINKING « Gathering, recording,

organising and evaluating
information and data

« Thinking creatively and critically

@ Reflecting on and evaluating
my learning.

e Using digital technology
to access, manage and share

o Expressing ideas mathematically (EEE

i and

# Developing a positive disposition
towards investigating, reasoning
and problem-solving

e Seeing patterns, trends and relationships
o Gathering, interpreting and representing data

o i e s ey
skills and und di

o i o

Wellbeing

Continuity
and
Development




Classroom-Based Assessment 2: The Student Language Portfolio as Evidence of Learning

The second Classroom-Based Assessment offers students a chance to celebrate their achievements as
language learners. In completing the second Classroom-Based Assessment, each student selects three texts
for assessment from their portfolio (MFL Specification, p. 21).

The portfolio helps students to capture their language learning and develop cultural awareness; to reflect
on their language development and to develop confidence in their communicative abilities in the target
language (MFL Assessment Guidelines, p. 19).

Features of Quality for Classroom-Based Assessment 2

The Features of Quality are the criteria used to assess student work. They are broadly aligned with the A
band (A1l to A2, basic user) of the Common European Framework of Reference for Languages (CEFR).

Consider the sample of student work and use the Features of Quality to apply a provisional descriptor.

Reporting on Student Learning: Classroom-Based Assessment 2

Discuss how you might report on Classroom-Based Assessment 2.




The Assessment Task

Students complete a formal written Assessment Task to be submitted to the State Examinations Commission
for marking along with the final examination for modern foreign languages. It is allocated 10% of the marks
used to determine the grade awarded by the State Examinations Commission. The Assessment Task is
specified by the NCCA and related to the learning outcomes on which the second Classroom-Based
Assessment is based. The Assessment Task is devised from some or all of the following elements:

e A short stimulus in written, audio, audio-visual or multi-modal format to prepare for the written task.

e A written task that tests the students in
their ability to outline and/or discuss their experience of compiling a portfolio of language learning
their understanding and evaluation of that experience - their capacity to reflect on the skills they
have developed
their understanding of a cultural aspect of the target language country about which there will be
evidence of learning in the student’s portfolio.

As the key purpose of the Assessment Task is to encourage student reflection on the process of language
learning, the questions and answers will be in the language of schooling (MFL Specification, p. 23).

Discuss practical strategies which support student reflection in the MFL classroom.

The Final Examination

There will be one examination paper at a common level, set by the State Examinations Commission (SEC).
Students will sit this written examination paper of up to two hours duration at the end of the third year.

They will be required to engage with, demonstrate comprehension of, and respond to stimulus material,
which will include an aural stimulus. In any year, the learning outcomes to be assessed will constitute a
sample of the outcomes from the tables of learning outcomes. The aural component will be allocated 35%
of the marks used to determine the grade awarded by the State Examinations Commission (MFL
Specification, p. 23).




Assessing Learning Outcomes

Sample assessment material has been published by the NCCA and can be accessed at
https://curriculumonline.ie/Junior-cycle/Junior-Cycle-Subjects/Modern-Foreign-Languages.

The sample material presented here has been prepared to support teacher professional development. It
offers a broad indication of types and formats of assessment items that might be used to assess the learning
outcomes in the Junior Cycle Modern Foreign Languages specification at a common level, but it is not a
complete set of the types and formats that may be used. The items included should be read as examples of
individual pieces of assessment material; they do not constitute full or partial examination papers. They are
not full or partial questions from an examination paper, neither do they attempt to replicate how the
examination paper might be laid out, for example, as an integrated booklet that includes the questions and
the space for the student’s responses.

Consider the different question types in the sample assessments.



https://curriculumonline.ie/Junior-cycle/Junior-Cycle-Subjects/Modern-Foreign-Languages

At your table, read the learning outcomes in focus for this assessment.

Consider the sample questions A.

Which aspects of these learning outcomes are assessed directly?

Now consider the sample questions B. The learning outcomes in focus have changed.

Which aspects of these learning outcomes are assessed directly?

Consider how the focus on learning outcomes affects the types of questions asked.




Consider the learning outcomes in focus.

Engage with the material.

Create an assessment aligned to the learning outcomes in focus.

Share with the group.




Junior Cycle Profile of Achievement (JCPA)

The JCPA will reward achievement across all areas of learning as applicable:

Subjects

Short courses
Wellbeing

Priority learning units
Other areas of learning

The JCPA will draw upon and report on achievement across all elements of assessment including ongoing,
formative assessment; Classroom-Based Assessments; and SEC grades which include results from the state-
certified examinations and the Assessment Tasks (Framework for Junior Cycle, 2015, p. 46).

Consider how the JCPA will offer parents/quardians a clear and broad picture of their child’s learning
journey over the three years of Junior Cycle.
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This page allows you to pause at key moments throughout the day to consider what actions you hope to
take to move from newness to routine.

Session 1:

Session 2:

Session 3:




