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Join our Mailing List
1.
2.
3.
4.

Go to: https://www.jct.ie/geography/geography
This will bring you to our webpage
Click on ‘Join the mailing list”
Follow the prompts given

Contact Information
There are many resources available on our website: www.jct.ie
If you have any queries, please contact us using any one of the following means:
❖ Email: info@jct.ie
❖ Phone number: 047 74008
Follow us on Twitter @JctGeography or @JCforTeachers
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Glossary of Terms

Assessment

Assessment Task

Classroom-Based
Assessment (CBA)

Features of Quality

Formative
Assessment

Formative feedback
Learning Outcomes

Learning Intentions

Ongoing
Assessment

Junior Cycle Profile
of Achievement
(JCPA)

Assessment is the process of generating, gathering, recording, interpreting, using and
reporting evidence of learning in individuals, groups or systems. Educational
assessment provides information about progress in learning, and achievement in
developing skills, knowledge, behaviours and attitudes.
A written Assessment Task completed during class time and marked by the State
Examinations Commission. The assessment task is specified by the NCCA and
relates to the learning outcomes of the second CBA.
Classroom-Based Assessments in subjects and short courses provide students with
opportunities to demonstrate their understanding and skills in ways not possible in a
formal written examination. In each subject, students will undertake two CBAs
facilitated by their teacher. The Classroom-Based Assessments are completed by
students within a defined time period, in class contact time and to a national
timetable.
Features of quality are statements in subject or short course specifications that
support the teacher in making judgements about the quality of students’ work for the
purpose of awarding achievement grades for certification.
Assessment is formative when either formal or informal procedures are used to
gather evidence of learning during the learning process and used to adapt teaching to
meet students’ needs. The process enables teachers and students to collect
information about student progress, and to suggest adjustments to the teacher’s
approach to instruction and the student’s approach to learning. Assessment for
Learning covers all of the aspects of formative assessment but has a particular focus
on the student having an active role in his/her learning.
Feedback to any student should focus upon the particular qualities of their work,
with advice on what they can do to improve upon their learning.
Learning outcomes are statements in curriculum specifications to describe the
knowledge, understanding, skills and values students should be able to demonstrate
after a period of learning.
A learning intention for a lesson, or a series of lessons, is a statement, created by the
teacher and their students, which clearly describes what the teacher wants to students
to know, understand and be able to do, as a result of learning and teaching activities.
As part of their classroom work, students engage in assessment activities that can be
either formative or summative in nature. Teachers assess as part of their daily
practice by observing and listening as students carry out tasks, by looking at what
they write and make, and by considering how they respond to, frame and ask
questions. Teachers use this assessment information to help students plan the next
steps in their learning. Periodically this assessment will be in more structured,
formalised settings where teachers will need to obtain a snapshot of the students’
progress in order to make decisions on future planning and to report on
progress. This may involve the students in doing projects, investigations, case
studies and/or tests and may occur at defined points in the school calendar.
The JCPA is the award that students will receive at the end of their junior cycle. The
award will reward achievement across all areas of learning and assessment including
short courses, other areas of learning, Classroom-Based Assessments and the SEC
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grades, which include results from the final examinations and the Assessment Tasks.
It will also include Priority Learning Units achieved through the Level Two Learning
Programme. It will have a nationally determined format, will be compiled by the
school and received by the students in the autumn following third year.
There is a new Junior Cycle pathway for students with special educational
needs. The Level 2 Learning Programmes have been designed for students with
Level 2 Learning a high moderate to low mild general learning disability. A Level 2 Learning
Programme
Programme (L2LP) is made up of: 5 Priority Learning Units, 2 Short Courses and
Other Areas of Learning.
In the ‘other areas of learning’ section of the JCPA, a school may include reference
to specific learning opportunities that do not form part of subjects or short courses,
for example, leadership training; activities relating to guidance; membership of
school clubs or societies. A school may also include reference to student engagement
in learning experiences that form part of the formal timetabled curriculum but that
Other Areas of
are not reported on in other sections of the JCPA, for example: engagement with a
Learning
school’s own religious education programme; engagement with elements of the
Physical Education (PE) and/or Social, Personal and Health Education, (SPHE)
curriculum and (CSPE). This section of the JCPA should focus on recognising the
learning achieved (skills and knowledge) rather than on activities and has a limit of
150 words or 760 characters.
An investigation into an aspect of Geography that can take place inside or outside the
Structured Inquiry
classroom where students can apply their knowledge and skills.
All teachers involved in teaching and assessing the CBAs will engage in Subject
Subject Learning Learning and Assessment Review meetings where they will share and discuss
and Assessment
samples of their assessments of student work and build a common understanding
Review (SLAR)
about the quality of student learning.
Success criteria are linked to learning intentions. They are devised by the teacher
Success Criteria and/or the students and describe what success looks like. They help the teacher and
the student, make judgements about the quality of student learning.
Assessment is summative when it is used to evaluate student learning at the end of
the instructional process or of a period of learning. The purpose is to summarise the
Summative
students’ achievements and to determine whether, and to what degree the students
Assessment
have demonstrated understanding of that learning by comparing it against agreed
success criteria or features of quality.
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The Structure of the Specification for Junior Cycle Geography

Geoliteracy
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Learning Outcomes within the Three Strands
Elements

Strand 1: Exploring the physical world

- Processes, patterns, systems and scale
- Geographical skills
- Sustainability

Students should be able to:

- Processes, patterns, systems and scale
- Geographical skills
- Sustainability

Elements

Elements

1.1 describe the formation and global distribution of volcanoes, earthquakes, and fold
mountains in the context of plate tectonics and structure of the Earth
1.2 distinguish between different categories of rock type, referring to
composition and formation
1.3 analyse the processes and effects of weathering and mass movement on our landscape
1.4 assess a soil type in a local area in relation to composition and vegetation
1.5 explain how the processes of erosion, deposition and transportation shape our fluvial,
marine, and glacial landscapes
1.6 classify global climates, and analyse the factors that influence the climate in Ireland
1.7 investigate the formation and behaviour of a significant weather event
1.8 gather, record and interpret weather data
1.9 differentiate between the types of energy resources produced by the physical world
1.10 investigate a range of physical processes active in a chosen location and the
connections between them
Strand 2: Exploring how we interact with the physical world
Students should be able to:

2.1 describe the economic and social impacts of how we interact with the occurrence of
volcanoes, earthquakes, and fold mountains
2.2 evaluate the environmental, economic, and social consequences of rock exploitation
and energy resources
2.3 identify how the physical landscape influences the development of primary activities
2.4 assess the exploitation of water, fish stocks, forestry, and soil as natural resources
2.5 describe a local secondary activity in relation to its function and the factors that
influence its location
2.6 examine the causes and implications of climate change
2.7 investigate examples of how people interact with and manage surface processes
2.8 investigate how people respond to a natural disaster
2.9 assess the interrelationships between the physical world, tourism and transport.
Strand 3: Exploring people, place and change

- Processes, patterns, systems and scale
- Geographical skills
- Sustainability

Students should be able to:

3.1 use the demographic transition model to explain populations’ characteristics and how
populations change
3.2 investigate the causes and consequences of migration
3.3 examine population change in Ireland and in a developing country
3.4 consider the factors affecting the location and origin of rural and urban settlement in
Ireland
3.5 examine the causes and effects of urban change in an Irish town or city
3.6 identify global patterns of economic development
3.7 compare life chances for a young person in relation to gender equality, health care,
employment and education opportunities in a developed and a developing country
3.8 evaluate the role of development assistance in human development
3.9 synthesise learning of population, settlement and human
development within the process of globalisation
6

7

Sample Unit of Learning: “Getting Bogged Down”
Prior Knowledge:

Learning Outcomes:

❖ What students will already know
from previous units which
relates/links to this unit.

1.4 Assess a soil type in a local area in relation to composition and vegetation
2.3 Identify how the physical landscape influences the development of
primary economic activities
2.4 Assess the exploitation of water, fish stocks, forestry and soil as a natural
❖ Learning outcomes which could
resource. (The exploitation of forestry and soil as a natural resource will be
be referred to again could also be covered in this Unit of Learning. Water and fish stocks will be addressed in
listed here.
a separate Unit of Learning).

Action verbs:
Assess: judge, evaluate or estimate the nature, ability, or quality of something
Identify: recognise patterns, facts, or details; provide an answer from a number of possibilities; recognise and state
briefly a distinguishing fact or feature

By the end of the unit students will know how to:
•

•

•

Compare and assess two soil types from the local area (peaty and brown earth)
o Draw and label a soil profile for each
o Describe the reasons for the difference in composition of each
o Explain how vegetation and soil type have a direct impact on each other
Recognise the patterns of economic activity and explain type of exploitation in relation to soil type
o Peaty soils -> infertile, bog land -> sheep farming, bog harvesting, forestry
o Brown earth soils -> fertile, flat land -> dairy farming
Assess the sustainability of the exploitation of forestry and soil.
o Focus on bog exploitation, especially how this has changed over time; technology, Bord na Móna
o What do we do with cut away bogs -> forestry/wind farms
o Are we using the land with peaty soils sustainably (economically and environmentally)
o Examine sheep farming -v- forestry

Elements: How the student will experience the learning outcomes
Patterns Processes, Systems and Scale
• Impact of EU laws on agriculture and forestry
• Linking to worldwide locations
• Examining the impact on economic activities
Sustainability
• Consider the continued human interaction with
forestry and soil
• The future of the agriculture (change to forestry
& outward migration)
• Alternative use for bog land/peaty soils areas
o
Carbon store, wind farm, allow return to
natural state, forestry

Geographical skills
• Scoilnet maps – Historical
• Aerial photos – bog land, bog
• Soil maps of Ireland - GSI
• Gathering data: soil PH, soil profile, etc.
Geoliteracy: Interactions, Interconnections & implications
• The type of agriculture present in the different soil areas
– interconnection
• Exploiting bogs and increased greenhouse gas emissions
– interconnection
• Agriculture and employment – interaction
• Bord na Móna and exploiting bogs-interaction
• Impacts of over exploitation – implication
• Loss of jobs and culture due to technology in bogs,
slean -v-miller - implication

Assessment: Checking in on students’ learning
(This can be general & more detailed within individual planning)
Formative Assessment:
Think-Pair-Share
Group discussions
Peer Assessment & Student Self-Assessment
Concept attainment
Mentimeter
Reflection:
A. What worked well?
B. Even better if…

Summative Assessment:
Class test – teacher to provide written feedback
Extended piece of writing in response to a question given by
the teacher
Project work – structured inquiry

NB: LO 2.4: The exploitation of forestry and soil as a natural resource will be covered in this Unit of Learning. Water and fish stocks
will be addressed in a separate Unit of Learning. Hence, the wording “water, fish stocks” has a strikethrough to indicate this.
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Task: Draw a Sketch Map of Ireland
In the space on the left
draw a sketch map of
Ireland.
Include four tourist
attractions on your
map.
You will only have two
minutes to complete the
task.
Please do not start until
you have been asked to
do so.

Dual Approach to Assessment
Task:
1. Read the statements below from the Framework for Junior Cycle (2015)
2. Then, highlight or underline the key words that stand out for you.
“Ongoing classroom assessment practices are of crucial importance in supporting student learning and
promoting student achievement. Ongoing assessment involves practice that is both formative and summative.
Formative assessment, complemented by summative assessment, will be a key feature of the new Junior Cycle.
This approach will recognise and value the different types of learning that take place in schools and will
allow for a more rounded assessment of the educational achievements of each young person”.
Source: Framework for Junior Cycle, 2015, p. 35.
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Formative Assessment
Task: Are the following scenarios stated below, examples of formative assessment?

Scenario

1

Teacher uses Kahoot!, an online quiz to test the students at the end of a unit of
learning. The main focus of the quiz is on the key terms that came up during the unit
and their meaning/definitions. The results are automatically emailed to the teacher.
He/she does not read them.

2

Students are brought to the computer room to carry out research on the effects of
volcanoes and earthquakes. They must use the search engine “Sweet Search” which is
designed for students’ use. They are to compile their research as a report into a word
document, which names one example of an earthquake and one of a volcano. They
must also name two effects of each example. As the students are working, the teacher
filters around the room checking in on their screens, suggesting ideas and giving
feedback on the progress of the students’ reports.

3

The teacher asks the class if they know anything about farming. Several students
answer. The teacher then continues on with the lesson. The focus of the lesson is on
what the students answered about at the start of class. The teacher does not reference
those answers again.

4

A student scans his/her corrected test which was given to his/her class at the end of a
unit of learning. The student finds the grade on the front page and also see red ticks
throughout his/her corrected test.

5

Students are given three questions for homework. The following day, the teacher
writes the success criteria for the answers on the board and the students have to swap
copies and correct each other’s work. While correcting, they have to write a short
note saying how each answer could be improved.

6

The teacher uses a traffic light strategy and realises that a number of students do not
understand the topic that had been taught for the last 10 minutes. He/she does not
revisit it immediately but revisits the material, using a different approach, in the next
lesson.

Yes/No
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Formative Assessment
Task: Read the following statements from the NCCA’s 2018 document, Ongoing reporting for effective
teaching and learning. When you have read the statements below, please tick the box that you feel best
describes your thoughts.

Statement

Your Thoughts

“The Framework for Junior Cycle (2015)
emphasises the role that students themselves will
play in the reporting process by building their
confidence in their ability to achieve as well as
encouraging them to have a stronger voice in their
own learning. Students will play an important role
in the reporting process through a process of
reflection and the opportunity provided for students
to discuss the progress they are making in their
learning.” (Page 19)
In line with the Framework for Junior Cycle
(2015), teachers… may make an initial judgement
about a student’s learning based on observation and
questioning and confirm this by referring to the
student’s samples of work from a range of different
sources. These judgements will be based on a set of
success criteria or, in the case of Classroom-Based
Assessments, a national set of Features of Quality.”
(Page 22)
“A big change in reporting will be the move away
from reporting based mainly on percentages, marks
and grades towards reporting which includes
capturing student achievement using descriptors of
performance in Classroom Based Assessments and
in the provision of formative feedback.” (Page 25)
“Recording all feedback to learners in written form
can impinge on valuable time for learning and
teaching. Therefore, it is not expected that all
feedback should be provided in written form. Most
feedback between students and teachers should be
in the form of oral communication.” (Page 28)
“Using clear, jargon-free language to report on
learning progress will help students to understand
where they are and where they need to be, and to
talk confidently about their achievements,
challenges and progress in learning.” (Page 31)
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Classroom-Based Assessment 1: Geography in the News
Features of Quality: Geography in the News
(Guidelines for the Classroom-Based Assessment and Assessment Task, First Edition, p. 16)
Exceptional
The response comprehensively engages with key geographical questions, including analysis of geographical
significance and sustainability and draws insightful, relevant conclusions
The response demonstrates a comprehensive awareness of the processes, patterns and systems active in the chosen
geographical event
The response is exceptionally detailed, informed, well-organised and creative.
Above expectations
The response effectively engages with key geographical questions, including consideration of geographical
significance and sustainability, and draws relevant conclusions
The response demonstrates very good awareness of the processes, patterns and systems active in the chosen
geographical event
The response is very detailed and informed and is well-organised to a very clear purpose.
In line with expectations
The response engages with some important geographical questions, includes some consideration of geographical
significance and sustainability, and draws some interesting, though not always relevant conclusions
The response shows some awareness of the processes, patterns and systems active in the chosen geographical event
The response is organised to a purpose and includes details and information which demonstrate good understanding
of the chosen geographical event.
Yet to meet expectations
The response engages with few geographical questions and draws limited or no conclusions
The response shows little or no awareness of the processes, patterns and systems active in the chosen geographical
event
The response is haphazard or poorly organised and lacks sufficient detail to demonstrate understanding of the
chosen geographical event.

Success Criteria for the
‘Spitting Fire’ Structured Inquiry

How do you think this set of success criteria
links to the above Features of Quality?

We can draw a labelled sketch map
and name and locate the volcanic
activity on it.
We can give a detailed explanation
of the location and formation of this
volcanic activity.

We can discuss the impact of this
volcanic activity on the local area.

We can present the information in a
clear way using words and images.
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Advice for students
Work for this assessment will be supported by your classroom teacher. In accordance with the advice laid
down in these guidelines and under the supervision of your teacher, you will have input into the choice in
selecting the geographical news event you explore for this CBA. Your teacher may offer guidance where
proposed topics might be considered controversial or sensitive and may discuss the appropriateness of this
topic with you before you proceed with your CBA. Once your classroom teacher and yourself have agreed
on the geographical event that will form the basis of your Classroom- Based Assessment, you could ask
yourself the following kinds of questions:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Have I considered the key geographical questions of who, what, where, when, how and why?
What are the main environmental, economic or social concerns with this geographical event?
Are there any links in the geographical event between people and the environment?
Does this event have any connection with other recent geographical events?
In what ways does the event impact on the human environment?
In what ways does the event impact on physical environment?
What might this event mean for the people living close by?
What are the consequences of the geographical event?
Is the response investigated and organised in a clear and logical manner?
Have I checked that the information I researched is reliable?
Have I gathered data from a wide range of sources, including online sources?
If possible, did I interview anyone who could offer further insight into the event?
Did I research using a variety of sources to ensure I have a balanced and broad understanding of the
event?
Is the response presented in a creative and effective format?

You may work on the Classroom-Based Assessment as an individual, in pairs or in groups. If undertaking
the CBA as part of a pair or group, it is important to keep note of your own part in the process and your
contribution to the group’s work. You should indicate this in your response by using a symbol or your
initials or a method agreed with your class teacher.
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CBA 1 Geography in the News. What your response should include:
Processes, patterns, systems and scale

Sustainability

•

•

•

Identify how the chosen media source relates
to learning about a geographical process,
pattern or system.
Prepare a detailed, informed response
explaining how the event is geographically
significant on a local, national or global scale.

Outline the sustainability considerations in
relation to the chosen geographical event.

How you will prepare your response: (geographical skills)
Students are encouraged to draw on as many geographical skills that are applicable to the individual
response through the CBA process.
• Students will prepare a response that demonstrates engagement with the key geographical
questions of who, what, where, when, how and why
• Students will demonstrate the interactions, interconnections and implications active in the chosen
geographical event
• To investigate the key geographical questions identified, students will engage in research from a
variety of sources to develop information that will inform responses and conclusions
• Students will interpret and organise their research to demonstrate how their response has been
informed
• Students will analyse their research findings to prepare their response addressing how the media
source relates to a geographical process, pattern and system, and why it is geographically
significant.
Adapted from Guidelines for the Classroom-Based Assessment and Assessment Task, First Edition
(NCCA, 2018, pages 12-14).
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Classroom-Based Assessment 2: My Geography
CBA 2 My Geography. What your report should include:
Processes, patterns, systems and scale

•
•
•

Sustainability

•
Investigate how the chosen geographical
aspect relates to learning about a geographical
process, pattern or system.
Prepare a detailed response demonstrating the
geographical significance of the chosen aspect
investigated.
Outline the impact of the chosen aspect on the
local area.

Outline the sustainability considerations in
relation to the chosen geographical aspect.

How you will prepare your response: (geographical skills)
Students are encouraged to draw on as many geographical skills that are applicable to the individual
response through the CBA process.
• Students will prepare a response that demonstrates engagement with the key geographical questions of
who, what, where, when, how and why
• Students will demonstrate the interactions, interconnections and implications active in the chosen
geographical aspect(s)
• To investigate the key geographical questions identified, students will gather data from a wide variety
of sources to develop information. Students are encouraged to engage in geographical investigations,
including field work as part of their data gathering
• Students will interpret, evaluate and organise the data gathered to demonstrate how their response has
been informed students will analyse their data to prepare an investigation response to the chosen
geographical aspect(s)

Advice for students
Work for this assessment will be supported by your classroom teacher. Once your classroom teacher and
yourself have agreed on the local geographical aspect(s) that will form the basis of this Classroom-Based
Assessment, you could ask yourself the following kinds of questions:
• Have I asked the key geographical questions of who, what, where, when, how and why?
• What is the potential local environmental, economic or social impact of my chosen aspect(s)?
• What are the future consequences of this aspect(s) on a local or a wider scale?
• Have I gathered data from a wide variety of sources, including online sources?
• Have I checked that the data I have gathered is reliable?
• If possible, did I interview or have a conversation with someone who can offer further insights or
expertise to this aspect?
• Have I met with and talked to people who were impacted by this aspect?
• Does this aspect have any connections, consequences or implications on a wider scale?
• Is the response investigated and organised in a clear logical manner?
• Is it presented in a creative and effective manner whichever the chosen format?
• Have I included an evaluation and reflection on my investigation?
• Who or what organisation might be interested in the findings from my investigation?
You may work on the Classroom-Based Assessment as an individual, in pairs or in groups. If undertaking
the CBA as part of a pair or group, it is important to keep note of your own part in the process and your
contribution to the group’s work. You should indicate this in your response by using a symbol or your
initials or a method agreed with your class teacher.
Adapted from Guidelines for the Classroom-Based Assessment and Assessment Task, First Edition (NCCA, 2018,
pages 21, 23 & 26).
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Features of Quality: My Geography
Exceptional
The response comprehensively engages with key geographical questions, including analysis of
sustainability concerns and draws insightful, relevant conclusions
The response demonstrates a comprehensive awareness of the processes, patterns and systems active in
the chosen geographical aspect
The response is exceptionally well-organised, demonstrating active engagement in gathering and
analysing data from a wide range of sources.
Above expectations
The response effectively engages with key geographical questions, including consideration of
sustainability concerns, and draws relevant conclusions
The response demonstrates very good awareness of the processes, patterns and systems active in the
chosen geographical aspect
The response is very detailed and well-organised, demonstrating good engagement in gathering and
analysing data from a range of sources.
In line with expectations
The response engages with some geographical questions, including some consideration of sustainability
concerns and draws some interesting, though not always relevant conclusions
The response demonstrates some awareness of the processes, patterns and systems active in the chosen
geographical aspect
The response is organised to a purpose and includes details and information which shows some
engagement in gathering and analysing data from a number of sources.
Yet to meet expectations
The response engages with few geographical questions and draws limited or no conclusions
The response shows little or no awareness of the processes, patterns and systems active in the chosen
geographical aspect
The response is haphazard or poorly organised and there is little detail on the sources used to gather data.
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Suggested First Year Student Mini-Tasks
Opportunities for a Field Investigation
1
Settlement and Urban
change:
(LO 3.4 & LO 3.5)
City area, co-educational,
class of 28 students,
no access to a school bus,
access to public transport,
2-hour slot.

2
The impact of Industry:
(LO 2.5 & LO 3.5)
Large regional town, all boys,
class of 30 students,
access to a school bus,
opportunity to use the school
bus for a full day.

4
Population Change:
(LO 3.1 & LO 3.3)
Suburban area,
co-educational,
class of 28 students,
no access to a bus,
no permission to leave the
school grounds,
3 x 40-minute single
timetabled classes per week.

5
Surface Processes and how
we manage them:
(LO 1.5 & LO 2.7)
Large regional town, all girls,
class of 27 students,
no access to a bus,
permission to leave the school
for a half day.

3
Soil and the development of
Primary Economic
Activities: (LO 1.4 & LO 2.3)
Rural area, co-educational,
class of 26 students,
no access to a bus,
no permission to leave the
school grounds,
1 double class (80 minutes).
6
Land of a Thousand
Welcomes:
(LO 1.5 & LO 2.9)
Suburban area,
co-educational,
class of 26 students,
access to a bus, opportunity to
use for a full day.

Option No:
Description of the Field Investigation

How is the Field Investigation related to the Learning Outcomes
AND to Student Learning?

17

Key Skills for Junior Cycle

Other Areas of Learning
Task: Use the space below to write in the text/wording that you would include on a student’s JCPA about
the field investigation that your group worked on today.
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Action Plan 2018/2019
Next Steps
What do I need to do now as a Geography Teacher?

What do we now need to do collaboratively as a Geography Department?
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Strategies and Resources
Resources used during today and in the development of this workshop
Description
How could this be used with my Junior
Cycle Geography Students?
Brainstorm
http://jct.ie/wholeschool/classroom_strategies Brainstorm is a process encouraging
students to generate ideas in a creative
manner. It gives students a chance to tap
into previous knowledge and form
connections with the current topic.
DuckDuckGo http://duckduckgo.com
Is a search engine that offers web searching
with a very clear layout and does not track
previous searches.
KWL
http://jct.ie/wholeschool/classroom_strategies A KWL chart can be created which can
identify what students know, what they
would like to know, and what they have
learned. KWL can be used to inform
teaching as well as guide student learning. It
gives teachers the chance to activate prior
knowledge, which is really important
because it helps students to make
connections to new information they may be
learning.
Mentimeter
https://www.mentimeter.com/
This allows the teacher to assess knowledge
and checking in with students using a
variety of question types, e.g. multiple
choice, open ended, generating word clouds
of keywords, scales, quizzes and more.
Pictures
http://photosforclass.com
These are sites where you can access
http://www.pics4learning.com
copyright friendly images appropriate for
https://pixabay.com
school settings.
https://unsplash.com
Placemat
http://jct.ie/wholeschool/classroom_strategies This activity gives all students the
opportunity to work individually to share
ideas and learn from each other in a cooperative small group discussion.
Tool

URL
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Ranking
Ladder

http://jct.ie/wholeschool/classroom_strategies

This requires students to place items on
rungs on a ladder in order from least to most
important, as a group activity it allows
students to be challenged as to why they
rank one item above or below another.
RTÉ Doc on https://www.rte.ie/radio1/doconone/education/ JCT have worked with several RTÉ Doc on
One
One documentaries developing worksheets
for junior cycle students to complete as they
listen to the documentaries.
Socrative
https://www.socrative.com/
This allows the teacher to assess knowledge
and checking in with students using a
variety of question types, e.g. multiple
choice, true/false and short answers. Design
and edit your own library of assessments
specifically for your students.
Think. Pair.
http://jct.ie/wholeschool/classroom_strategies This strategy is designed to provide students
Share.
time and structure for thinking on a given
topic, enabling them to develop individual
ideas and share these ideas with a peer.
Webwise
https://www.webwise.ie/
This is a website with advice, information
and resources relating to internet safety.
Authors/Researchers:
Assessment: The Bridge between Teaching and Learning (Dylan Wiliam, 2013)
Inside the Black Box: Raising Standards Through Classroom Assessment (Paul Black and Dylan Wiliam, Kings College, London, 1998)
Embedded Formative Assessment (Dylan Wiliam, Solution Tree 2011)
Assessment for Learning: Putting it into practice (Paul Black, Christine Harrison, Clare Lee, Bethan Marshall and Dylan Wiliam, OUP, 2003)
Working Inside the Black Box (Paul Black, Christine Harrison, Clare Lee, Bethan Marshall and Dylan Wiliam, Kings College, London, 2002)
Visible learning for teachers: Maximising impact on learning (John Hattie, Routledge 2012)
Useful websites:
Association for Achievement and Improvement through Assessment: https://www.aaia.org.uk/
Dylan Wiliams’ website: http://www.dylanwiliam.org/Dylan_Wiliams_website/Welcome.html
John Hattie’s website: https://visible-learning.org/
Junior Cycle Geography’s Homepage: https://www.jct.ie/geography/geography
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