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Methodology

Active Learning

Active learning is an umbrella term for the use of methodologies and strategies that actively involve
students in the learning process. Active Learning places the responsibility for learning on the learner.

Collaborative Learning

Collaborative learning is a situation in which two or more people learn or attempt to learn something
together. It is rooted in Vygotsky'’s views that there exists an inherent social nature to learning. Collaborative
learning can take place when students work together in pairs or small groups or when students work
collaboratively with the teacher to solve problems.

Cooperative learning

In cooperative learning, students work with their peers to accomplish a shared or common goal. The goal is
reached through interdependence among all group members rather than working alone. Each member is
responsible for the outcome of the shared goal. “Cooperative learning does not take place in a vacuum.Not
all groups are cooperative groups. Putting groups together in a room does not mean cooperative learning
is taking place.!” (Johnson & Johnson, p. 26.)

Comprehension Strategies

Comprehension strategies can be defined as the “mental processes’ that good readers use

to understand text. Comprehension strategies need to be explicitly taught.

Dialogic Teaching

“Dialogic Teaching” means using talk most effectively for carrying out teaching and learning. Dialogic
teaching involves ongoing talk between teacher and students, not just teacher-presentation. Through
dialogue, teachers can elicit students’ everyday, ‘common sense’ perspectives, engage with their
developing ideas and help them overcome misunderstandings.

When students are given opportunities to contribute to classroom dialogue in extended and varied ways,
they can explore the limits of their own understanding. At the same time they practice new ways of using
language as a tool for constructing knowledge.
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Terms

Blog A Dblog is a discussion or informational site published on the world wide web, consisting of
discrete entries. They can be the work of a single individual or a small group. The register can
vary but the audience is always a public one. Blogs can provide commentary on particular
subjects or function as online personal diaries and they can also be interactive in that readers can
be invited to comment.

Differentiation Differentiation is the varying of content, activities, methodology and resources when taking into
account the range of interests, needs and experience of the students.

Digital Literacy Digital Literacy includes the capacity to read, understand and critically appreciate information
mediated digitally.

Digital Text A digital text or eText is an electronic version of a written text. Digital Text can be found on the
internet, on your computer or on a variety of handheld electronic devices.

Metacognition Metacognition can be defined "“knowing about knowing”. It includes knowledge about when and

how to use particular strategies for learning or for problem solving.

Multi-modal

A multi-modal text combines two or more of the following: linguistics, visuals, audio, gestures and
spatial aspects. Examples of multi-modal texts include a picture book, a webpage or a live dance

performance. They can delivered via different media, including live performance, paper or digital.

for teachers

Section 8 Page 4



IOMSWOY PUR
S1om 108(01d 'syse] puUe s)1se] paubisep 191oes)] ‘SUOTIRATSSCO ISUoea] O] S1ojel bunss], [eULIofu]

bBunsaj, reurzojug

‘eoueuLIoNad 1s9) buneidien Jo poyletl burpearsiu
pue snonpiqure 1sow 8y} st ] "sse1bo1d 101Tuoul 10 JUSUWUTRHE SqLIOSep O} Pasn ad 10U Poys sabe
Purpeas ‘1eremol] "Burpeal ST juepnis e YoM 1e abe [eotbo[ouoIyd o) 0} sisjal oby burpeey] oy,

aby bBurpeay

94,Gg 0} Tenbs 10 UrY} SSOT 21am JeU} S8I00S PeY Siuepnis

10 9,06 1B} SUESU ST} ‘e[usd1ad 4,0 SU} Ul ST PUe 158 B Ul 9G] S8I100s Juspnis e J1 ‘ojdurexs 10
"aneA 18U} 0} Tenbe 10 UeY} SSO[ oIk 1.} SIaquunu Jo abeiuediad sy} Soledpul onfeA UsAD © 10]
amueniad oy} ‘sIequInu JO 18 © U] '1s8] oY} Usxel 9ARY OUM SIUSPNIS 1810 JO 9SOyl 0} eoueuLIojad
SJUSPTIS S} seleal 1eyl 00T PUR [ Ueamiad Iaquunu e si amusoiad e '1se) e Ul eoueulIoed

197 /STY 0} ATUO peleel sI 1Byl Iaquuinu jusdiad e UaAlD ST juspnis e a1sym ‘obejusdiad e axIun

S[nua2Idd

"UOTRULIONUT ©I0UI 10] S1ISCom
YOON 29Ul 01 Isjel ases]d ‘obelane mo[ad [[om ST g-1 S[UM 20eIaAe SAOQER [[oMm ST )-8 ‘91008 U9S
10 ‘U], POSIPIRPURIS, Sk O] PalIsjol ST jeym Ul bunmsal ‘g1-1 Wol o0uel saI100S 1S9], POSIPIRPUERLS

uslS

‘ToAS] 8D 10 SSB[O sues a1} 18 S[OoUDS [ Ul SUsSpnis I8ylo
01 paredion JUSTISASIUDR S,JUSPIIS B SINSEaW SYIRIA PUR Durpeal YsiouT Ul si1So) POsIpIepUeRlS

S)S9], pPasIpIepUL)S

s1ayoea) 10)

FT1OADJolunf

HIOJUINYIN OP YIBIRSSIOYS YIS} UY

burnsag,

Page 5

Section 8

CPD for Teachers of English Day One



Resource Pack for Teachers of English

Www.juniorcycle.ie

Section 8 Page 6



The Teaching Council offers access to EBSCO
Education Source

From September 2013 to September 2014, all registered teachers have free access to
the EBSCO Education Source package on a pilot basis. EBSCO is a collection of over

1,700 journals, a selection of eBooks, and additional research resources in the field of
education.

This project is a response from the Teaching Council to a call from teachers for easier
access to research and critical engagement with research.

How to Access Academic Journals through the Teaching Council Website

Step One

Log onto www.teachingcouncil ie

Click on Registered Teacher Login.

Step Two
el o doe b A R x w Enter your Teaching Council number and password.
—_—— Emalloptont ok -
. Pay Renewal Fee
Allow Paymaster View E
« Notes
. Change Password
Log Off Phone Details
Teaching Counil Home PhoowType
E-mail Details
E-mail Type Add|
ﬁ;:::l Sm Education [l Personal mag
Step Three
*** The fields have been hidden from view to prots

] Click on Access to Educational Journals.
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The Teaching Council

. Continue
MELASE T
An Chomhairle Mhiiii ireachta
The Teaching Council
Searching: Choose Databases
(Comprenension sirategied [ clear K

lcomprehensbon strategies }rm History

TEACHING COUNCI)

Searching Choose Databases
° meLd
Coeen o
reachta pasic search | Advanced Search |+ Search History
Page: 1 2 34 5 Next» Relevance ~ Page Options »  Share »

1 The Interaction between Cognitive Test-Taking Strategies,
Reading Ability, and Reading Comprehension Test Performance
scademic Of Iranian EFL Learners. 5@

p139
betwe g cognitive test-taking
and reading comprehension test performance of
wh

T scru
strategies, reac:
Iranian postgradua .
Subjects: English language -- Study & teaching -- Foreign speakers -- Research:
Cognitive testing; Reading comprehension; Test-taking skills; Iran; Iranisns
Education

Database: Education Source
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Step Four

Click on Education Source and then click
Continue.

Step Five

Enter an author, title or key words.
Click on Search.

Step Six
Enjoy what'’s on offer!

Most of the documents come in PDF
formats and can be easily downloaded.
If you need further help you can go to
http://support.ebsco.com They also have
a video tutorial to help you to navigate
the site.




Metacognition

Metacognition means being aware of how you think. In the classroom, it means being
aware of how you learn. Developing metacognitive awareness is an important part

of helping learners become more effective and, importantly, more autonomous. If
learners are conscious of how they learn then they can identify the most effective
ways of doing so. Metacognition is often broken into metacognitive knowledge and
metacognitive regulation.

Metacognitive Knowledge—Reflecting on What We Know

Students have thoughts, notions, and intuitions about their own knowledge and
thinking. Flavell (1979) describes three kinds of metacognitive knowledge:

e Awareness of knowledge—understanding what one knows, what one does
not know, and what one wants to know. (“I know that I understand that plants
need sunlight but I do not know why.") This category may also include an
awareness of others’ knowledge. ("I know that Sarah understands long
division, so I'll ask her to explain this problem to me.”)

e Awareness of thinking—understanding cognitive tasks and the nature of
what is required to complete them. ("I know that reading this newspaper
article will be easier for me than reading my textbook.”)

e Awareness of thinking strategies—understanding approaches to directing
learning. ("I am having difficulty reading this article. I should summarize
what I just read before going on.”)

Metacognitive Regulation—Directing Our Learning

When a student has information about her thinking (metacognitive knowledge),

she is able to use this information to direct or regulate her learning. This kind of
metacognition is also referred to as "executive control” Just as a business executive
manages and oversees activities in a company, executive control can be thought of
as managing and overseeing one’s own thinking. Metacognitive regulation involves
the ability to think strategically and to problem-solve, plan, set goals, organize ideas,
and evaluate what is known and not known. It also involves the ability to teach to
others and make the thinking process visible.

Ann Brown and her colleagues (1983) describe three ways we direct our own
learning:

e Planning approaches to tasks—identifying the problem, choosing strategies,
organizing our thoughts, and predicting outcomes;

e Monitoring activities during learning—testing, revising, and evaluating the
effectiveness of our strategies;

e  Checking outcomes—evaluating the outcomes against specific criteria of
efficiency and effectiveness
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What is the difference between cognitive strategies and
metacognitive strategies?

Cognitive strategies are mental processes involved in achieving something. For
example, making a cake.

Metacognitive strategies are the mental processes that help us think about and
check how we are going in completing the task. For example, ‘Is there something
that I have left out?

Cognitive and metacognitive strategies may overlap depending on the purpose/
goal. For example, as the cognitive strategies involved in making a cake proceed
(following the steps in order), the metacognitive strategies assess and monitor the
progress (to check that a step has not been missed).

Www.juniorcycle.ie

How does this relate to comprehension?

Cognitive strategies assist in understanding what is being read. For example,
predicting. Metacognition is particularly relevant to comprehension. Metacognitive
strategies allow individuals to monitor and assess their ongoing performance in
understanding what is being read. For example, as a text is being read, the reader
might think: ] don't understand this. I might need to re-read this part.

Section 8 Page 10
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Useful Websites
www.adlit.org
www,juniorcycle.ie
www.ncca.ie
www.nbss.ie
www.readwritethink.org
www.readingrockets.org

www.jcspliteracyie
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